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The foll owi ng statenent shoul d i ntroduce each i nspection report

1. I NTRCDUCTI ON

Thi s i nspection was carried out under Section 9 of the Education
(School) Act 1992 to report on the quality of education provided
by the school, the educational standards achieved in the school,
whet her the financial resources nmade avail able to the school are
managed efficiently, and the spiritual, noral, social and
cul tural devel opnment of pupils at the school. The findings of the
inspection wll contribute to the annual report of Her Majesty's
Chief Inspector of Schools to the Secretary of State for
Educat i on.

1.1  BASIC | NFORVATI ON ABQUT THE SCHOCL

Ref erences: Headteachers Form

Nane of school :Colne Prinme H gh
Type : Conpr ehensi ve
St at us : LEA Mai nt ai ned
Age range of pupils 11 - 16
Nane of headteacher M P J D xon
School address, post code and :Dent Street
t el ephone nunber Col ne

Lancashire

BB8 8JF

0282 863970



1.2

1.3
Form

Nane of appropriate authority : Gover ni ng Body
(governi ng body, LEA or
proprietor)

Address (if different fromthe

above)

Local authority area in which : Lancashire

t he school is |ocated

DFE school nunber 1923 4019

Nane of Regi stered | nspector M WIIliamSydney Del |l er
Dates of the inspection :31.08.94 - 06.09.94

| NTAKE OF PUPI LS AND THE AREA SERVED BY THE SCHOOL

The school admts students fromthe snall East Lancashire
town of Colne and fromthe surrounding area including the
town of Nelson. Pupils cone froma w de range of social
and econom ¢ backgrounds, sone from professional and
business famlies living in Pendl eside villages and the
majority fromthe immediate locality of the school which
isinthe original industrial area of the town. Here
there is significant economc and social deprivation: the
| arge public housing estates and traditional terraced
housi ng have recently been subject to urban regeneration
activity. The ability profile of the intake is broadly
conprehensi ve but with rather nore pupils of |ower
ability and rather fewer of high ability than woul d be
expected in a normal distribution. The school is over-
subscri bed. About 10% of students are fromethnic
mnority backgrounds nmainly Asian. About 3.9% of the
pupi | s have statenents of special educational need which
Is a high figure of the LEA 22%are eligible for free
school neals which is also a high figure. [In 1993 62. 8%
of pupils stayed in full-tine education after the age of
16.

SCHOOL DATA AND | NDI CATCRS [Refer to the Headteachers's
and, for LEA area and national data, to the PICS|

report]



PUPI LS

Nunber of Pupils in Each Year G oup

Boys Grls

Year
Year
Year
Year
Year
Year : :
Year : 93 1 92
Year 1 107 : 83
Year : 100 1 97
Year 10 1 97 : 89
Year 11 1118 : 80
Year 12 : :
Year 13

OCoO~NOOITRA,WNE

School total, : 515 1441
excl udi ng nursery

Speci al Educational Needs

Nunber of pupils having statenents
of speci al educational needs

Free School Meals

Percentage of pupils eligible

for free school neals

Teachers and J asses
Ful | -tinme equival ent teachers

Pupi | : teacher ratio
Teacher ratio (primary)

Per cent age cl ass cont act
(secondary and speci al school s)

Aver age cl ass si ze (primary)

Aver age teaching group size
(secondary and speci al school s)

The nunber of special support
assi stants speci al school s)

Teaching tine per week

Nur sery
Recepti on
Key Stage 1

Tot al

£ 185

£ 197
1186
1198

1 956

1 37

122
:57.5
:16.6:1

73.9

1 22.51

Hour s M nut es



Key Stage 2

Key Stage 3 24 10
Key Stage 4 24 - 10
si xth Form

Pupi | Attendance (percentages)

LAST ANNUAL TH RD WEEK | N THE TERM
REPORT TO PARENTS* BEFORE THE | NSPECTI ON

Unaut hori sed Act ual Aut hori sed Unaut hori sed
absence att endance absence absence

Nur sery

Primary/
m ddl e
YR- Y7

Speci al
school

M ddl e/
secondary
Year
Year
Year
Year
Year
Year
Year
Si xt h
Form
secondary :9.7 : 89. 96 . 7.56 1 2.48

over al |

:8.00
:10. 7
16.4
:6.0
11,7

7.1 1 92.
:10. 1 : 89.
1 8.2 1 91.
0 1 11.2 1 91.
1 12,1 : 82.

RO~
w000 A Ul
NNNEO
oNwo

* These figures may be presented as an aggregate, or for each
of the three terns, in the year specified by the DIE

Nunmber of Exclusions in the Last 12 Mnths

TEMPORARY I NDEFINITE  PERVANENT  Nunber from
et hni c
mnorities
1 2 3 4 5 6 7 8
Boys Grls Boys Grls Boys Grls Boys Grls



Nur sery

R- Y6

Year 7 01 :

Year 8 114 1 X

Year 9 ' 5 1 12

Year 10 4 01

Year 11 7 03

Year 12

Year 13

ALL TOTAL: 39

Fi nanci al I nformation

| NCOME (£)

Last full
financi al
1992

Bal ance in brought forward :116 997

Recurrent incone; eg school 1 794 691

budget share, annual

mai nt enance grant (AM5), fees

G ants for school neals or

meal s MAG (where applicabl e)

Specific grants, earmarked : 13 503

al | ocations or special purpose
grants (excluding capital

grants)

TVEI 124 691

G her incone managed by the :37 701
school ; lettings, sales,

donations, funds raised

TOTAL eeeeeeeee

year

Current
year
1992
1225 403

:1 847 769

19 225

: 14 441
: 27 000



Last full Budget

EXPENDI TURE (£) financial allocation
year for current
year
Teachi ng staff :1 354 270:1 438 706
Q her staff :98 465 :87 905
Educati onal resources: 199 451 : 130 938
Prem ses costs 198 815 253 006
Curriculum and staff devel opnent : 13 503 19 225
G her costs -3 676 -8 580
TOTAL 1.768. 180 1.928. 360

Total expenditure per pupil (£) :1861.24  2.012.90
Expendi ture per pupil on

educati onal resources (£) :104. 68 136. 67

1.4 EVI DENCE BASE

4. The i nspection team consisted of 17 inspectors. During

the week 190 | essons was observed as well as a range of
regi stration periods, assenblies and extra-curricul ar
activities covering all year groups. Al full-tinme
teachers were seen teaching at | east once and nany
several tines. Over 40 planned neetings took place with
menbers of staff and with nmenbers of the governing body,

i nformal discussions took place wwth many nore. A
parents' neeting was held and comments on a range of

I ssues were noted. The anal ysed responses of a
guestionnaire conducted by the school were al so not ed.

D scussi on took place between the full governing body and
nmenbers of the inspection team A |arge anount of
docunent ati on provided by the school was anal ysed both
before and during the inspection. Al the avail abl e work
of a representative sanple of pupils fromeach of Years 7
to 11 was inspected in addition to work seen during

| essons. Subject Inspectors al so exam ned a sel ection of
work in their subjects. Planned discussions were held
with these and other pupils. Further neetings took place
with a representative of the main post 16 coll ege,

several |ocal enployers who have experience of the
school 's pupils, associated primary school headteachers
and ot her professional associated wth the school.

Local enpl oyers, nenbers of the community and

prof essi onal s associated with the school also wote to
the registered inspector to offer their views.



8.

MAI N FI NDI NGS AND KEY | SSUES FOR ACTI ON
MAI N FI NDI NGS

This is an exceptionally well managed school where the
majority of pupils consistently achi eve standards
commensurate wth their abilities.

QCSE results are better than m ght be expected given the
ability of pupils on entry to the school. Mre able
pupils often performparticularly well. In 1994 the
proportion of pupils gaining A-C grades, at 39.3% was
consistent with the 1993 national average of 38.2% (The
1994 national figures were not available at the tine of
the inspection). |In 1993 the proportion gaining grades
A-C was slightly above the national average. |In |essons
standards of achievenent on relation both to nati onal
expectations and to pupils' capabilities were generally
sound and were often better. A mnority of pupils,
however, particularly those of low ability, did not
achieve at a satisfactory level in lessons. This is
reflected in their GCSE results and in the fact that sone
pupils are not being entered for public exam nations.

The school offers a broad and bal anced curricul um whi ch
reflects the ains of the school and which includes al

the subjects of the National Curriculumplus religious
education. There is sonme unevenness of provision in the
al l ocation and distribution of tinme which affects
standards at Key Stage 3 in nusic and religious education
and at Key Stage 4 in physical education for those pupils
not taking GCSE. The school is rightly examning its
curriculumin the light of national devel opnents and is
wel | placed to secure the co-ordination of cross-
curricular elenents, notably information technol ogy
across the curriculumand equal opportunities, especially
multi-cultural matters. Structures are already in place
to enable the school to neet the obligations of the Code
of Practice for pupils with Special Educational Needs.

In well over 8 out of 10 | essons observed both | earning
and teaching were sound. |In alnost half they were good,
although in only a very few | essons were they

out standi ng. Sone non-specialist teaching, particularly
i n nodern | anguages, religious education, nusic and
English, adversely affects the quality of pupils’

| earning. The school has plans to renedy this situation
Al teaching is well planned but sonetines strict
adherence to the planned | esson narrows the possibilities
for learning. Study skills are part of the personal and
soci al education programme but this programme is
insufficiently linked to the | earning denmands of subjects
and consequently sone pupils do not have adequate
opportunities to develop learning skills. [|nadequacies
inthe tinetable also inhibit sone | earning.

Arrangenents for assessnent, recording and reporting nmake
a positive contribution to pupils' achi evenents.

In terns of the standards achieved and the quality of



education provided the school offers good val ue for

noney.

The quality of |eadership deriving fromsone
exceptionally active and well organi sed nenbers of the
governi ng body and from an experienced, commtted and

t hought ful headteacher is outstanding. Such depth of
experience has ensured that devel opnent planning is |ong
est abl i shed and thorough-going with clear targets,
costings and procedures for evaluation. |n general,
heads of departnents and years operate successfully in an
environnment of clearly del egated responsibility,

prof essi onal autonony and systematic accountability. Day
to day admnistration is efficient.

9. The school has set of ains with associ ated objecti ves.
It is coomtted to educational and social values; this
commtnent has borne fruit in a high |level of concern for
the wel fare and gui dance of pupils; teachers give freely
of their tinme to provide a rich and varied programe of
extra-curricular activities; they nmake systenmatic and
partly successful efforts to ensure high attendance,
t hough in Year 11 |evels of absence continue to give
cause for concern. The school should now evaluate its
ains, widen and nake themnore explicit so as to root
themnore fully in the life of the school and in the
spiritual and noral devel opnent of pupils.

2.2 KEY | SSUES FOR ACTI ON

10. In a well managed school which has already identified key
i ssues for devel opnent, the governors shoul d:

rai se the achi evenent of sonme lower ability pupils
especi al ly boys, extend accreditation at Key Stage 4 and
i nprove | evels of attendance in Year 11.

review provision at Key Stage 3 for nusic and religious
education and at Key Stage 4 for physical education for those
pupi | s not taking GCSE

l'ink the personal and social education progranmre nore
clearly with the wider curriculumto ensure continuity and
progression, particularly wth regard to study skills.

secure the inplenmentation of cross-curricular elenments of
the curriculum especially information technol ogy.

. examne the quality of teaching and learning to inprove
differentiation and to neet nore fully the needs of pupils of
varying abilities.

enhance the quality of the tinetable to ensure adequate
provision and distribution of tine for all subjects.

decrease the anount of non-specialist teaching, _
particularly in nodern | anguages, nusic, religious education
and Engli sh.



3.0
3.1
11.

12.

13.

STANDARDS AND QUALI TY
STANDARDS OF ACHI EVEMENT

Alnost all pupils take at least 1 GCSE, the proportion
being 88.8%in 1994 and 91. 7% in 1993. In 1994 85. 9% of
pupils were entered for at least 5 GCSEs, the figure in
1993 was 87.6% The proportion of pupils in 1993
obtaining 5+ A-C grades was slightly higher than both the
LEA average and the national average for naintained
secondary schools in England. Provisional results for
1994 show a slight decrease, with 39.4% of pupils
achieving 5 or nore higher grades. |In 1993 71.4% of boys
and 87.5%of girls were entered for English, mathenatics
and science. 36.1%obtained A-C passes in all three.

The figure is significantly higher than the nationa
figure for all conprehensive schools of 28.3% In 1994
80. 9% of boys and 86.5%of girls were entered for these
three subjects and 31. 5% obtai ned A-C passes in all

three. 1In general girls outperformboys at GCSE, though
di fferences between boys and girls were |l ess marked in
1994 than in 1993. Parents generally express
satisfaction at the standards achieved.

Measures of ability on joining the school show an intake
whi ch is conprehensive but wwth significantly nore pupils
of bel ow average ability than above, especially at Key
Stage 3. Conparison of ability on entry with performance
at GCSE indicates that the majority of pupils nake
greater progress and achi eve hi gher exam nation results
than m ght have been expected. Sone |ower ability
pupi |l s, especially boys, fail to nake progress at an
appropriate rate and this issue is being addressed in the
current School Devel opnent Plan. The overall perfornmance
of bilingual pupils at GCSE does not match that of the
school as a whole but in general these pupils nmake good
progress. The standards achieved by bilingual pupils are
at |l east commensurate with their achievenent on entry and
for the majority of such pupils' achievenent is greater
than attai nnent on entry woul d suggest.

At Key Stage 3 a substantial majority of pupils achieved
t he national expectation in just over 7 out of 10

| essons. In over a fifth of | essons many pupils achi eved
better than this. In general achievenent was |ower in
Year 8 than in Years 7 and 9. At Key Stage 4 a
substantial majority of pupils achieved the national
expectation in just over 7 out of 10 |lessons. In al nost
a quarter of |essons many pupils achi eved beyond the

nati onal expectation. This was a stronger feature in
Year 11 than in Year 10. Under achi evenent was nost

mar ked wth respect to low ability pupils in |ower sets
and was often related to the quality of teaching and

| earning. Standards of achi evenent were consi stent
across both key stages in mathematics, science, history,
geogr aphy, technol ogy, nodern foreign |anguages, physical
education, art and drama. They were variable in English,
musi ¢ and religi ous education.
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When pupils' abilities are taken into account al nost all
pupils at Key Stage 3 achieved appropriate levels in 8

out of 10 | essons observed. In over a quarter of |essons
many pupils achi eved standards that were high for their
abilities. In only one |lesson did the majority of pupils

achieve levels that were high or very high. At Key Stage

4 alnost all pupils achieved appropriate levels for their

abilities in around 9 out of 10 lessons. In just under a

Lhiad of | essons many pupils achi eved standards that were
i gh.

In English nost pupils are able to speak clearly and tal k
is often used effectively in pair and snmall group work;
abl e pupils can explain and justify their ideas In
detail. In drama voice skills are generally sound and
pupi | s can use appropriate vocabulary and tone. In
general, speaking and listening skills are well devel oped
across the curriculum pupils listen carefully to their
teachers and to each other and, when given the
opportunity, they are able to discuss their work with
confidence. However, sone |ow attaining pupils in nodern
foreign | anguages | ack the confidence to go beyond basic
phrases, especially in Spanish, and sone pupils
experience difficulty in sustaining concentration in

hi story, religious education and science.

Standards of reading are generally good. The majority of
pupils read privately for pleasure and nost can read with
understanding. Pupils in history show a devel opi ng
ability toread with discrimnation and pupils in English
at Key Stage 4 can respond to and anal yses texts with
confi dence.

Many pupils experience difficulty with spelling and
punctuation at Key Stage 3 but nost show progress over
the key stage. Pupils wite in a range of forns and able
pupils generally wite well. At Key Stage 4 able and
mddle ability pupils wite with increasing control.
Witten work was of an appropriate standard and is
usual |y wel | -presented in science, history, geography and
mat hematics. In general the skills of note taking are
under - devel oped in all subjects.

Pupi | s' skills in nunber are of a satisfactory standard
for the demands of the various subjects. They can carry
out mat hematical procedures appropriately and apply their
know edge in a range of situations. Pupils can handle
cal cul ators conpetently and display satisfactory
standards of nental conputation. These skills were used
effectively in geography.

Pupi | s' conpetence in information technology is often
inhibited by limtations of equi pnent or teachers' |ack
of know edge or confidence. The use of information
technology as a witing tool and a significant nunber of
Year 10 pupils on GCSE information studi es and busi ness
studi es courses | ack experience in word processing
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21.
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23.

skills.

The school is a nenber of the Pendl e TVEI Consortium
whi ch has identified 1994/95 targets in response to the
national targets for education and training. An action
plan is to be produced by the end of Novenber 1994 but
t he school has al ready begun the process of identifying
target groups of pupils for rasing achi evenent.

QUALITY OF LEARNI NG

In over 8 out of 10 | essons observed the quality of

| earning was sound or better. In alnost half it had good
features with no major shortcomngs. There were nore
sound and good | essons at Key Stage 4 than at Key Stage
3.

In alnost all subjects pupils are nmaki ng appropriate
gai ns in know edge, skills and understanding in English
at both Key stages abl e pupils nake good progress,

buil ding on previous | earning, while the progress of
mddle ability pupils depends nore on the skill of their
teachers and ow ability pupils do well when they are

gi ven consi derabl e support; in mathematics pupils are
able to think things out for thenselves, are well
notivated and can apply mat hemati cal know edge to new
situations, in science they can observe, work well

t oget her and have good communi cation skills, in

technol ogy pupils nmaster thoroughly the skills of

desi gni ng and nmaki ng through individual projects, in
nodern | anguages pupils, in the best |essons, |earn new
vocabul ary, extend | earning to new contexts and
mani pul ate gramatical elenents in real tasks, in history
they are willing to speculate and denonstrate skills in
probl em sol vi ng and deduction and in the eval uati on and
synthesis of historian information; in geography they are
general ly conpetent in their understanding of

geogr aphi cal concepts such as the reason for |ocal and
gl obal pollution and industrial location, in art pupils
show a growi ng appreciation and knowl edge of art and its
history and are beginning to relate this to their own
work; 1n nusic at Key Stage 4 pupils discuss their work
and ideas and remain interested Iin the task for

consi derabl e periods of tine; in physical education they
make progress in their ability to performa variety of
physical skills, in religious education they can use
reference materials and work creatively in small groups.

Ceneral ly, pupils show positive attitudes to their work
and good | evels of notivation. Wen given opportunities,
they can | earn i ndependently, collaborate wth each

ot her, ask appropriate questions, apply know edge to new
situations, solve problens and communi cate what they have
| earnt. Such opportunities were given at tines in nost
subj ects but were particularly evident in aspects of

Engli sh, mathematics, technol ogy, history, geography and
art. Pupils' conpetence as |earners was generally sound
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but woul d be inproved by greater integration of the study
skills programme in PSE with the progressive demands of
the curricul um

In a small mnority of |essons there were shortcomngs in
the quality of learning. In these |essons pupils |ost
concentration and becane easily distracted. Sonetines,
but not invariably, such | essons were those of non-

speci alist or |ess experienced teachers. Sonetines, but
not invariably, such | essons were those of non-speciali st
or |l ess experienced teachers. Sonetines problens were
exacerbated by a tinetabl e which produced cl asses taught
a subject by nore than one teacher or cl asses being
taught a subject twice on the sane day. In the nmain,
however, poor |earning was associ ated w th i nadequaci es

i n teaching.

Sonetinmes in English, for exanple, sone |essons |acked
the focus on active |earning that was evident in the best
| essons seen in the departnent. In mathematics pupils
tended not to discuss their own nethods for the solution
of problens but sinply followed the teachers

suggestions; in science there was sone evi dence of poor
concentration anong |lower ability pupils and insufficient
evi dence of inmaginative or investigative skills at Key
Stage 3; in nodern | anguages there was, in sone | essons,
an excessive anount of copying and | abelling and in sone
| essons oral skills were [imted; in history, on a very
few occasions, pupils did not listen to each other and
showed i nadequate notivation; in art little evidence was
sen of pupils posing questions or seeking information; in
musi ¢ the delivery and pace of sone | essons di d not

mat ch pupils abilities, goals were not always clear and
there was little evaluation of their work by pupils and
only limted feedback fromteachers; in religious
education pupils participated in a rather narrow range of
| anguage activities and soneti nes showed a restricted
ability to listen with synpat hy.

Honmework is regularly set in all subjects and honework
diaries are conscientiously filled in by pupils and
checked by formtutors and parents. Mre use should be
made by subj ect teacher of pupils, |og books/homework
diaries to set specific learning targets in their

subj ects and so to encourage independent |earning. The
credit systemfor Key Stage 3 pupils is well used and is
a positive factor in pupils' notivation.

THE EFFI CI ENCY OF THE SCHOOL

The school provides value for noney in that pupils

achi eve generally good standards at a unit cost per pupi
which is in line with the average figure for Lancashire
secondary schools. The governors' finance commttee
recogni ses the inportance of careful planning and
operates a clear cycle of budget setting related to the
School Devel opnent Plan and to overall budget objectives.
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The commttee has terns of reference and has defined the
| evel of financial delegation to the headteacher. The
nost recent audit report identified a nunber of issues
for action. These have now been addressed. The budget
is managed very effectively by the headteacher and

gover nors.

The school is successful in its devel opnent planning with
the current process is built on many years of experience.
The School Devel opnent Plan has cl ear objectives with
clearly delegated responsibilities, related eval uation
criteria and detailed costing. The process of planning
is such that departnent, unit and school planning is
fully integrated, involving all staff, and tined so that
it inforns the budget setting cycle. There is also an
eval uation cycle that runs in parallel wth the planning
cycle and which is designed to informfuture planning.
Al'l departnents have annual devel opnent plans in a
context of a three year

pl anni ng/ devel opnent /i npl enent ati on cycle. An overall,
ext ended school plan, covering a nunber of years, would
enhance an al ready conprehensive process.

The school sets its budget by reference to an historical
pattern, to LEA guidelines and to i mediate and long term
needs identified in the School Devel opnent Plan with its
associ ated resource needs analysis. There is an
operating surplus of nore than £100, 000 in the current
year but this has been accunulated wwth a viewto the
need to upgrade certain areas of the building and the
prudence of maintaining a sensible reserve. Continued
good budget managenent w || enabl e the governing body to
nmeet long termidentified needs, but these should be nore
clearly identified in a | onger term plan.

Day to day nmanagenent of the budget is sound and

i nprovenents suggested by the nost recent audit report
have been put in place. dear procedures for spending
are also in place and the school can nonitor and

i npl ement changes as appropriate. An accurate statenent
on how the school stands financially at any tine is
readily avail abl e and such statenents are |Issued
regularly to the governors' finance commttee.

The al |l ocation of resources to departnents is based
partly on a formula which takes account of the varying
resource needs of different subjects. A simlar
aggregated budget is distributed to departnents in
response to needs identified through depart nental

devel opnent plans. Amounts and priorities are decided by
t he deputy headteacher with responsibility for resources
inthe light of the nmain objectives identified in school
devel opnent funding. The school should identify clearer
criteria for the distribution of both forns of
capitation. Evidence suggests that funding | evels for
sone departnents are not fully adequate to neet needs.
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The school timetable is generally effective in
facilitating the efficient use of staff and facilities
but there are instances of over-|ong doubl e periods which
in sone cases appear to affect adversely pupils'
achievenent. A simlar effect is created by teaching in
sonme subjects occurring twice in the sane day with the
sanme groups. Teaching occurs in specialist accommobdation
wher e possi bl e though the school is tight on overal
accommodat i on

5. PUPI LS PERSONAL DEVELCPMENT AND BEHAVI QUR

5.1 PUPILS SPIR TUAL, MORAL ASOCI AL AND CULTURAL DEVELOPMENT

33.

34.

35.

36.

The school's intentions for pupils' spiritual, noral,
social and cultural devel opnent are expressed throughout
its ains, its statenment of phil osophy, its pastoral care
policy and its notto 'Learn to Live'. These statenents
stress responsi ble citizenship, contributions to the
communi ty, individual work, equal opportunities and
soci al and personal devel opnent. { oser whol e-schoo
attention to the values underlying the statenents is
required to make themnore explicit, to widen their scope
and to inspire nore fully the life of the school. Pupils
understand the school's expectations of them but need
nore opportunities to explore the values and principl es
under pi nning these requirenents. There is as yet no
whol e school planning to ensure consistent and
progressive spiritual devel opnent for all pupils.

The school neets statutory requirenents wth regard to
collective worship. Pupils attend year or double year
assenblies on four days each week and one form assenbly,
all of which include an act of collective worship. A
schedul e of thenes for assenblies is followed and staff
may draw from an avail able collection of related stinulus
material gleaned for a wde and inaginative range of
sources. The thenes are broadly noral and spiritual and
t he assenblies conclude with a prayer. However,
insufficient tinme is afforded to pupils for reflection on
val ues and beliefs or on a search for personal neaning.

The whol e school assenbly which took place during the
I nspection was an exception; a corporate ethos was
created and pupils were encouraged to reflect on the
chal l enge of their own school notto and to strive to
achi eve the vision contained in it.

Sone teaching offers pupils opportunities in a range of
subjects to reflect on and to devel op values. In drangs,
Engl i sh and personal and social education (PSE) pupils
are encouraged to express and to expl ore ideas.

Refl ection is encouraged in the witing of personal
statenents in review sessions. Pupils in religious
education foll ow a new County agreed syl | abus which
focuses on belief, values, norals and attitudes and the
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pupi | s' own personal search for neaning in life. |Its

I nvestigative approach enables pupils to be sensitive to
a range of views. A group of pupils in Year 7, for
exanple, grappled with difficult questions and
contributed personal views in a | esson which explored

i deas about god and heaven. Pupils in Year 9 were

begi nning to devel op a wi der understanding of the nature
of religious belief and they were challenged to think
beyond the outward and visible in a I esson on worship.
This programme is only begi nning but shoul d strengthen

t he school's provision for spiritual and nora

devel opnent .

The noral focus of assenblies and of sone aspects of
religious education is reinforced in the PSE programme.
Moral issues are also discussed in English, science and
drama. Overall pupils have good understandi ng of right
and wong. Their good working relationships wth the
majority of their teachers and recogni ses and val ued by
parents. The school works hard to help pupils to respect
t hensel ves, others, school ains and codes, property and
the environnment and to offer thema secure and stable

| ear ni ng envi ronnent.

Pupils' concern for others is evident in the school's

i nvol verrent in charities and in community work with the
el derly and the very young. The school received a
School's QurriculumAward in 1992 for its comunity
links. Pupils operate a reception rota and wel cone
visitors to the school: all are expected to undertake
responsibilities when it is their tutor groups's duty
week. Sone pupils have the opportunity to act as form
captain or as captain of a sports team Parents were
inpressed with the way that pupils recently took on the
responsibility of presenting the school's prize giving
evening. Building on these strengths, the school should
now exam ne how it mght encourage all pupils to take
advant age of the opportunities to exercise
responsibility.

Pupi | s' cultural interests are devel oped through the
curriculumin many areas, particularly drama, dance, art,
musi ¢, nodern foreign | anguages and humanities. They are
extended by visits to regional theatres, concerts, dance
groups, nuseuns and to environnental projects. Special

I nterest weeks on, for exanple, the environnent or

eur opean awar eness, school canp weeks and annual visits
to France and Germany further extended opportunities.
Further planning co-ordination through the curriculum to
bui | d upon existing good practice, would help to pronote
a nore secure understandi ng anongst pupils of the
cultural diversity of contenporary British society.

The school offers a good range of extra curricul ar
activities including sporting activities, school
orchestra, outdoor pursuits, trips abroad and vari ous
clubs. A particular strength is drama, including school
productions which involve |large nunbers of pupils and
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make a significant contribution to their social and
cul tural devel opnent and to external relations. The
social and cultural life of the school is reflected in
thﬁ a}tractive displays in the public areas of the
school .

BEHAVI QUR AND DI SC PLI NE

In the main, pupils behave in an orderly manner in

| essons and around the school. The mgjority act
responsi bly and respect the authority of their teachers.
Cccasional ly, pupils m sbehave in lessons. This is
sonetimes associ ated with non-specialist or inexperienced
teaching or with a |lack of pace, variety and challenge in
| essons so that pupils becone restless and | ose
concentration. Sonetinmes the teaching is insufficiently
differentiated to cater for the wide range of ability in
sonme groups and, occasionally, the range of activities is
not sufficient to hold the attention of sonme pupils.
Movenent between | essons is generally orderly but there

i s occasional pushing caused by congestion in the
corridors and on the narrow stairway of the four-storey
buil ding. Pupils are well behaved 1 n dinner queues where
they are supervised by staff. Staff involvenent in

m dday supervi sion has a beneficial effect on behavi our
and attitudes. Pupils' behaviour in assenblies is
particularly orderly.

The governi ng body's policy on behavi our and di scipline
is consistent with the ains of the school. Expectations
are nmade clear to pupils and they know t he system of
codes and sanctions. Appropriate praise and
encouragenent are given to pupils 1n | essons, assenblies
and review sessions wth formtutors and al so in comments
on witten work. A reward systemof credits and
certificates at Key Stage 3 for good work or for effort
is valued by pupils. Staff understand the clearly
structured system of procedures and systens for referral.
They deal with m nor m sdeneanours firmy and fairly.
Detention and a daily report system are used when
appropri at e.

The behaviour of a small nunber of pupils causes sone
concern and has resulted in an increase in exclusions
during the last four years. 39 pupils were excluded in
t he past year, six resulted in pernmanent excl usion.

The total nunber of exclusions involve a relatively small
per cent age of pupils, sone of whom have been excl uded
several tinmes. Each case is well docunented, parents are
involved early in the process and a range of strategies
is used to try to nodity unaccept abl e behavi our before
the final stage is reached. The community comm ttee of

t he governing body is scrupulous in follow ng LEA
guidelines in carrying out procedures. It is concerned
to give a fair and i ndependent hearing and on occasi ons
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when it decides to reinstate a pupil, parents and pupi
enter into a contract of behaviour which clearly sets out
t he school's expectations. The school has had sone
success in integrating pupils who have been excluded from
ot her school s.

Pupi | s indicated that sonme bullying takes place but that
t he school takes such instances seriously and deals with
themfirmy. Parents expressed satisfaction with the way
that the school deals with bullying. There is no witten
policy as yet but the subject is dealt with in all years
In PSE | essons. A school policy for responding to and
reporting racial incidents is infornmed by LEA guidelines.

Pupils are not allowed out of school w thout the

know edge of the headteacher or deputy headteacher.
Pupi | s have access to the school buildings throughout the
day and they generally respond by behaving sensibly and
by treating the building wth respect. There are very
few instances of graffiti or damage to school property.

ATTENDANCE

Al t hough annual |evels of attendance consistently average
over 90% there are occasions during the year when, for
sone year groups, particularly Year 11, levels fall bel ow
this figure. For the academ c year 1992/93 1.5% of
absence was unaut horised; this 1s above LEA and nati onal
norns. Mst of the unauthorised absence is accounted for
by a nunber of persistent absentees. The school is
scrupulous in its interpretation of unauthorised absence
as defined in circular 11/91.

The school has a nunber of appropriate strategies to

i nprove and noni tor attendance, significantly a
conputeri sed systemto regi ster attendance whi ch enabl es
absence to be quickly identified, alerts the formtutor
signals notification to parents and coll ates infornation.

Procedures for late arrival at school, signing out and
absence are clearly understood by parents, pupils and
staff. A reward systemof credits and certificates for
good attendance and detention for |ateness wthout
excusabl e reason works particularly well at Key Stage 3.

Regi sters are kept carefully by formtutors who foll ow
very clear guidelines in school docunentation. They
nmonitor attendance on a daily basis, liaise with heads of
year and also directly with the educational welfare
officers, when required, to enable referrals to be passed
on. Many subject teaches during the inspection carried
out the school's requirenents to check registers during
the course of | essons and to report unaccountabl e
absence. Most pupils arrived pronptly to | essons.
Lateconers were usually dealt with firmy.
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The tendency for attendance to decline throughout Year 11
seriously interrupts the progress of a mnority of pupils
and affects examnation entries. The school has
responded positively inits attenpts to inprove
attendance by introducing various initiatives and
procedures but will need the co-operation of parents and
t he conti nued support of education welfare officers if it
is to achieve further success.

The school conplies fully with the requirenents of
Grcular 11/91.

SUBJECTS OF THE CURRI CULUM AND OTHER CURRI CULAR PROVI SI ON
ENGLI SH

GCSE results are good. In 1993 the nunber of pupils
gai ni ng grades A-C was above national averages in both
Engli sh | anguage and literature. Al nost all pupils
entered gained a graded result, though in 1993 10% of the
cohort were not entered for the examnation. The results
for 1994 are al so good, above the provisional national
average in English | anguage and at the average for
[iterature.

Most pupils speak clearly, offering rel evant coments and
adjusting their speech appropriately to different
circunstances. Mre able pupils can explain and justify
their ideas in sone detail. Able pupils and sone mddle
ability pupils, working in pairs or small groups, nake
effective use of talk to help themclarify their ideas.

Many pupils in Year 7 have limted ability to plan, draft
and develop their witing. Mny do not spell and
punctuate accurately. Mst pupils nmake progress over the
key stages and are able to tackle progressively nore
demandi ng tasks successfully. They wite in a range of
forns; stories, reviews, articles, nost show ng an
increasing ability t o use an appropriate style. A snall
nunber of pupils have continuing difficulty in witing
clearly and accurately. At Key Stage 4 able and mddle
ability pupils produce varied, well-organised witing.
Presentation is generally good, except for the | east able
witers. Little use is nmade of information technol ogy as
a witing tool .

Most pupils at both key stages read books of their own
choice for pleasure and are able to discuss their tastes
in reading. Sone pupils would benefit from extending the
range of their reading. Mst pupils at both key stages
show under standi ng, both in discussion and in their
witing, of the literature they study. Reading aloud is
general | y good.

Abl e pupils at both key stages learn effectively, are
able to sustain tal k i ndependently, and are diligent and
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wel | -organi sed. They nake good progress, building on
previous | earning. They make good progress, building on
previous learning. The attitude of mddle ability pupils
and the progress they nake depends consi derably on the
skill of teachers. Were the teaching is well structured
these pupils are generally able to work productively in a
vari ety of groupings and nmake good progress. Lower

attai ning pupils need consi derabl e support to nake
progress and they |ack confidence. Were support is
good, they work well and nake sone progress.

The quality of teaching was sound in three quarters of
the | essons and good in half. Were it was |ess
satisfactory the teachers were usually tenporary or not
specialists. Mst |essons are well planned, based on a
good schene of work; in the best |essons teachers use a
range of tasks and activities which ensure that all
pupils are actively engaged. The departnent's procedures
and practice for the assessnent and recordi ng of pupils'
achi evenents are good and fully neet statutory
requirenments. Pupils receive detailed coiments on their
work and are encouraged to review their own progress and
to set targets. The departnent has done nuch to ensure
that the curriculum is appropriately matched to the
needs of pupils in the three ability bands. There is
nore to do to ensure that tasks set for the wide ability
range in the mddle band are sufficiently matched to
pupils' abilities.

The departnment is well nmanaged. Devel opnent planning is
pur poseful and responds effectively to school and subject
needs.

DRAVA
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Pupil s who were entered for GCSE theatre studies in 1993
achi eved very good results. Results were [ower in 1994,
but were still satisfactory.

At Key Stage 3 alnost all pupils achi eve sound standards
of practical work and many, about a quarter, achieve good
standards. Mvenent and voice skills are generally
sound. Pupils undertake and sustain role play
satisfactorily though they nake use of a restricted range
of forns to shape their ideas. Their understandi ng of
concepts is general ly good.

Standards of practical work achi eved at key Stage 4 by

t hose pupils who take drama as a GCSE course are
general |y satisfactory and are often good. Standards of
role play were good in Year 10, particularly voice
skills, though pupils' grasp of dramatic formwas
limted. Technical skills are generally sound, for
exanpl e in costune and stage design.

The quality of pupils work well in drama; they are
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attentive to their teachers, work co-operatively together
and are willing to experinent with practical work.
Planning skills are generally satistactory and pupils are
devel opi ng good skills in evaluating their won and each
others' work. The role of witing as a learning took is
under devel oped. Mbdst pupils nmake progress within

| essons and over tine; they build on previous experience
effectively. Only a very fewpupils find difficulty in
participating effectively.

The quality of teaching is al nost always sound and is
often good. Teachers are well-infornmed and confident and
general ly use an appropriate range of teaching
strategies. There 1s generally a good bal ance of
pl anni ng and practical work; nost |essons are rounded off
effectively wth a review of what has been achi eved.
Cccasional ly, teacher exposition is rather |engthy and as
aresult limts practical activity. Sone use is made of
strategi es which help pupils inprove and develop their
wor k, for exanple watching their peers. Use mght also
be made of strategies to help pupils structure their
i nprovisation nore tightly. The schene of work is in the
Erocess of being updated. A record of achievenent is
ept.

Drama and the theatre productions, which involve a |arge
nunber of pupils, nmake a significant contribution to
pupi | s' social and cul tural devel opnent.

MATHENMATI CS

The standards of achievenent at both key stages are
general |y commensurate wth the age and ability of the
pupils. The proportion of pupils gaining GCSE grades A
to Cin 1993 was slightly above the national average for
mai nt ai ned schools, with the achievenent of the girls
exceedi ng that of the boys and a relatively high
proportion of pupils being awarded grade A. The
Proportion of Ato Cgrades for 1994 are simlar to those
or 1993.

Pupi |l s are acquiring the necessary skills to carry out

mat hemat i cal procedures appropriately and are learning to
apply their know edge to a range of situations.
Conpetence in problemsolving varies considerably but the
pupi | s display confidence in handling their teachers'
suggestions. @Gins in the pupils' |evel of understanding
over tine is evident and they are learning to seek
patterns and to provide explanations. The pupils are
attentive, well notivated and di splay appropri ate
perseverance. Presentation of work is often of a high
standard and the pupils denonstrate a good attitude to

t heir | earning.

The teaching is well planned and purposeful. The
conpetence of teachers is evident. Effective use is nade
of the available resources and the pupils co-operate
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fully wwth their teachers. Qpportunities for

i nvestigative work are provided and attenpts are nade to
relate tasks to situations beyond school. Praise is used
rather sparingly and the confident of the pupils mght be
increased by its greater use. The good features of the
teachi ng have a positive effect on the standards being
attai ned.

The work of the pupils is well nmarked though there is
sone variation in approach. Detailed records are kept
and reviews of the pupils' work are carried out at
regular intervals, with particular attention being paid
to the assessnent of the least able children. A

consi derabl e anount of support for pupils wth special
educational needs is provided, though |ack of continuity
sonetines inhibits the good practice. Attention is being
paid to provision for the nore able pupils.

Managenent of the departnent is effective and the schene
of work continues to be reviewed and i nproved. The
avai |l abl e fundi ng has been spent on the provision of
resources and attention is being paid to the availability
and use of information technology facilities. A nunber
of classes at Key Stage 3 are taught by nore than one
teacher at different tinmes of the week but continuity is
not a serious problem The main teaching area provides
an attractive environnent for |earning but a nunber of

| essons are held in roons which are not always for the
pur pose.

SCl ENCE

St andards of achi evenent in science are generally good.
In 1993, GCSE results for science double award were
significantly above the national average. In 1994, nore
than half the pupils entered for double award science
achi eved grades A-C. Boys outperforned girls in the
attai nment of these higher exam nation grades in 1994.

The quality of |earning and teaching is usually good. A
nmodul ar approach to ensure full coverage and delivery of
the National Curriculum programes of study is in
operation at both key stages. Rotation of teaching
groups between different nmenbers of staff ensures the,
where possible, the content of the nodul e matches the
speci al i st subjects of the teacher. Lessons are well

pl anned and pupils are provided wth opportunities to
think and work scientifically. Pupils co-operate in
smal |l groups to conplete practical tasks and experinents
but i ndependent |earning skills would be inproved by a
greater provision of textbooks for use in class and for
wor k and revision at hone.

Overall attitudes to |l earning anong pupils are
particularly good in the upper ability groups at Key
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Stage 4. Experinents and practical investigations are
undertaken wwth coomtnent. There is |ess evidence of
notivation and concentration anong lower ability pupils
in the sane age range and this situation would be
inproved by a different structure to the tinetable and
i ncreased resour ci ng.

Pupi | s are assessed continuously through the year and
their progress is nonitored through homework, class
practical, scientific investigation and end of nodul e
tests.

Sci ence teaching is enriched by extra curricul ar
activities and by education visits. However, the

| earni ng environnent within the school could be inproved
t hrough better maintai ned and desi gned acconmodati on.

The chem stry | aboratory is in the process of substanti al
accommodation. The science departnent, wth eight full-
tinme teachers, receives support froma technician for an
i nadequat e anount of time. Budget allocation is also on
the low side and limts the purchase of new apparatus and
equi pnent .

TECHNOLOGY

DESI GN AND TECHNOLOGY

In all |essons at Key Stage 3 the majority of pupils

achi eved the standard expected of themand just | ess than
hal f achi eved beyond it. Pupils entered for technol ogy
and for food studies in the GCSE exam nations in 1993 and
1994 gai ned substantially nore passes at grades A-C than
t he national averages, although in 1994 grades A-C fel
bel ow the average in food studies. In nost of the

| essons at Key Stage 4, the majority of pupils'

achi evenents were in line with national expectations, but
in year 10, some pupils' achievenents were | ower than

m ght have been expect ed.

In the majority of |essons at Key Stage 3, the quality of
| earning was good or very good. At Key Stage 4, it was
general |y sound and in sone instances was good or very
good. In construction, control and graphics pupils
mast er thoroughly the techni ques of designing and nmaki ng
t hrough i ndi vidual projects and nore often than not, the
quality of practical work is good. |In food studies, work
is well researched and the pupils' progress in
under st andi ng and applying nutritional concepts is good.
They are able to eval uate finished work very effectively
and are particularly self-reliant in practical work.
Pupils were highly notivated in many of the | essons,
especially when practical work was 1 nvolved. In all but
a few |l essons at both key stages, the quality of teaching
was good or very good and it was never excellent.
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(bj ectives are clearly set and | essons are invariably
wel | prepared and resourced. Teachers' confidence which
contributes greatly to good standards of pupils' work,
dﬁyires froma thorough command of subject know edge and
skill.

The departnent has commendabl e ains and i s managed wel | .
Essenti al docunentation is conprehensive, useful and
usabl e. Successful efforts have been nade to cover the
National Curriculumrequirenents at both Key Stages. The
departnment has produced its own successful policy for
catering for pupils of differing ability in mxed ability
groups. Devel opnent planning is well established and
effective.

Al teachers are well depl oyed by experience and
qualifications in the aspects of the subject they teach
They have benefited fromin-service training in the past,
but there is still a need for further training if the
National Curriculumrequirenents are to be fully net.

The subject is well supported by non-teaching staff.

The departnent is generally well equipped, although there
is a pressing need for up-to-date conputers and software
in every aspect of the subject. The refurbishnent and
extensi on of teaching spaces whi ch was underway during
the course of the inspection, will not only provide the
departnent wi th adequate and appropriate spaces, but wll
group together nore effectively the various el enents of
the subject which are, at present, |located in various
parts of the buil ding.

6.5 | NFORVATI ON TECHNOLOGY

81.

In 1993, the nunber of pupils gaining A-C grades in the
GCSE exam nation in information studies was substantially
above the national average. There were no pupils entered
for the subject in 1994. In GCSE business studies in
1994 results, in grades A-C were better than the national
average. In the 13 week nodul ar course in information
technol ogy at Key Stage 3, pupils' achievenents in al

| essons bot h when conpared with national expectations and
when related to their capabilities were satisfactory or
better. Cenerally sound standards were achieved in
comuni cating and handling information in the subjects of
the curriculumon the rare occasi ons when they were abl e
to be observed during the inspection; but achievenent was
often inhibited by the limtations of hardware or by the
| ack of know edge and confidence of the teachers. At Key
Stage 4, standards of pupils' achievenent in Year 10 on
the GCSE course in information systens and busi ness
studi es correspond with, or were beyond, national
expectations at that stage of the course. Analytical
skills were being devel oped qui ckly, although a sizeable
mnority of pupils | acked experience in sone el enments of

i nformati on technol ogy, including word processing. There
IS no overview across the subjects of pupils' standards
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in each aspect of information technol ogy.

Qoportunities for learning through the use of information
technol ogy in the subject departnents are limted and
those that do provide themare often at an early stage in
t he devel opnent of the work. There is a need for in-
service training in many of the departnents if
information technology learning is to be consolidated
successfully. A programme of nonitoring and co-
ordinating curricular provision of resources, is
essential if requirenents are to be satisfactorily net.
Strong support is given by a non teaching assistant both
in the audit and nai ntenance of a variety of equi pnent.

The provision of hardware appears adequate although nmany
machi nes, especially those Iin the subject departnents,
are old and 1n need of replacenent. At t h e nonent the
ratio of pupils to conputers is a little better than the
national average at just less than 10:1, although with 12
new nmachi nes on order, it should be reduced to 9:1 before
the end of the year.

H STORY

In alnost all |essons the nmajority of pupils reached
standards that are appropriate for their ages and
abilities and many pupils denonstrated achi evenent beyond
t he national expectation. There is sone good
understandi ng of historical ideas at Key Stage 3 where
pupils are able to recall previous |learning and apply it
to a new situations. There is a devel opi ng under st andi ng
of chronol ogy and pupils studying expansion, trade and
industry are able to talk wth confidence about soci al
and econom c change in 18th century British history. At
Key Stage 4 nost pupils have good factual know edge and
can and interpret evidence and understand cause and
effect. Sonme |ower attaining pupils, however, find
difficulty wth the know edge denmands of the GCSE cour se.
Standards of witten work are largely sound and in sone
cases the presentation is of good quality. GCSE results
in 1993 were bel ow the national average. Provisional
results for 1994 show an increase in the proportion of
passes at Grades A-C and a significant inprovenent in the
nunber of pupils obtaining the highest grades.

The quality of teaching and | earning was sound or better
in nost lessons. |In over half the lessons it was good.
In these | essons there was skilful and chal |l engi ng
teaching with high expectations and good use of a variety
of appropriate activities. These included the use of
role play, small group discussion and video as a stinulus
to learning. Pupils responded enthusiastically, worked
hard and nade good progress in their know edge and
under st andi ng of events, and in their use of historical
skills. Where there were shortcomngs in quality sone
pupils were insecure in their know edge and | acked
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concentration. In sone |essons pupils would have
benefited fromnore de tail ed gui dance on the

organi sation of group work and the standards of work
expect ed.

The departnent has devel oped schenes of work whi ch neet
the requirenents of the National Curriculum Appropriate
assessnent and recordi ng procedures have been devi sed and
t hese accord with school policy. Effective and sensitive
support for pupils wth special educational needs is
provided but not in all |essons. The departnent has
clear policies for neeting the needs of these pupils and
has produced good quality materials at Key Stage 3 to
support themwth their learning difficulties. There is
a need to extend the range of |learning materials and
strategies for pupils with special needs at key Stage 4.

Resources for learning in history are general ly good.
However, the departnent does not have its own conputers
and this limts opportunities for pupils to devel op
capability in the use of information technology in
history. A significant anount of teaching takes place in
non-speci alist roons and this has an inpact on
effectiveness and the efficient use of resources. Mre
use could be nmade of display to stinulate |earning and to
cel ebrate achi evenent .

This is an efficient departnent in which devel opnent
planning is well advanced. Most inportant policies are
In place but that for equal opportunities us under-
devel oped. The teaching staff are experience, highly
commtted and work together in a purposeful and

prof essi onal way. Building on achievenent at GCSE.

GECGRAPHY

St andards achi eved by pupils at both key stages are
general ly sound, with nmany conmendabl e features in the
better | essons. Wiere achievenent is high, planning is
very effective. Pupils are interested in their work;
they are given opportunities to denonstrate their
under st andi ng of geographi cal concept in issues involving
the environnment and, at Key Stage 4 especially, the
appreci ate the processes of geographical investigations.
There is progression in the acquisition of skills as an
integral part of thenmes and the study of places. Al nost
all pupils achieve to expectation, express their

know edge well both verbally and in a range of witing.
Witten work is well presented. GCSE results in 1994
wer e above the national average.

The quality of teaching and learning is sound or better.
In over half of the | essons there were nmany good
qualities. Pupils were keen to be involved in the

| earning process and effective group di scussion was
observed on | ocal and global pollution and industrial

| ocation. Problemsolving approaches to geographi cal
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thenmes are famliar processes for pupils and they
conpetently nmanage a w de range of sources of

information. This is particularly noteworthy in
fieldwork at Key Stage 4. A promnent feature is the use
of the local area as a context for |earning, and the
devel opnent of values and attitudes, and study skills,
are regular elenments of classroomactivities. Sonme good
qual ity questioning and support encourage hi gher

achi evenent for many pupils across the ability range.

The subject is efficiently organised. H gh quality

pl anni ng and conpr ehensi ve docunent ati on ensure that
current statutory requirenents are net at Key Stage 3.
Appropriate resources and differentiated nmaterials are
readi |y avail abl e provi di ng excel |l ent support and

gui dance to teachers. The practical schene of work

I ntegrates content, assessnent and reference to cross-
curricular thenes. However, the inportant contribution

t hat geography nakes to multicul tural education should be
gi ven greater prom nence.

There are future planning targets for the subject, and
these are costed within an action plan over the current
period of change. Professional devel opnent is stressed,
and | essons are taught by enthusiastic and experienced
teachers. This effective nanagenent places the
departnment in a strong position to review current
practices and to nodify themin the |ight of potenti al
change at both Key stages.

There is a good range of resources to support teaching
and |l earning. The use of non-book materials is good, and
the application of information technol ogy, especially the
weat her station and CD ROMfacility, continues to be
integrated into the process of learning. The main

geogr aphy room provi des an excell ent environnment for
teaching and | earning. However, a substantial nunber of

| essons are taught sone distance away fromthis teaching
space and central resources. The use of the library as a
classroomrestricts access and affects standards and
quality of learning. There are sone excellent displays
of pupils' work.

MODERN LANGUACES

Recent GCSE results were at the national average in
French in 1993 but declined in 1994. her | anguages
results have been significantly bel ow national average
but the school entered a much wi der range of pupils in
German and Spani sh than nost conprehensive school s.

St andards achieved in | essons are at or above the

nati onal expectation in about three quarters of |essons.
There is sone under-achi evenent in Spanish in relation to
pupils' abilities.

Listening skills are nmainly sound or good. Most |earners
can cope with the foreign | anguage at near nornmal speed
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al t hough sone struggl e when the teacher goes beyond the
nore basic instructions. |n speaking, at Key Stage 3,
sone abl er pupils can pose questions and use sinple
nmenori sed | anguage, especially in German. At Key Stage 4
in French abler pupils can often use past tenses quite
well. In weaker classes at both key stages |earners | ack
confidence to go beyond basic phrases, especially in
Spani sh. Reading was little observed at Key Stage 3 but
is sound at Key Stage 4. Witten presentation is usually
neat but only a mnority of pupils at either key stage
show the capacity to do nuch nore than copy.

Learning is generally sound or good, particularly at Key
Stage 4, and is best in German and French. In nost

| essons | earners concentrate well, are eager to
participate and enjoy | earning | anguages. Tasks offer
both rigour and interest and children nake progress
rather than sinply practising what they already know. In
weaker | essons nmuch tine is wasted on undemandi ng t asks.
There is sone pair or group work in nost |essons but
sonetimes when tasks are not clear or appropriate pupils
grow restl ess.

Teachi ng was sound or better in about three quarters of

l essons. In the better |essons teachers achieve pace and
variety and ensure that pupils are well challenged and
maki ng real progress. |In |ess successful |essons

expectations are often too | ow and tasks lack clarity,

pur pose or variety. Teaching was often best at Key Stage
4 where the departnent is trying to nove beyond nere
exam nation practice. Teachers are confident and fl uent
in their main | anguages and usually use themwel | during
the | esson; they are I ess confortable when asked to teach
othgr | anguages. Relationships with pupils are often
good.

Non-speci al i st accommodati on and staff are overused.
Staffing difficulties last year may well have contri but ed
to a lowering of standards i n Spanish and French.

ART

In the | essons observed at Key Stage 3 nost pupils
achi eved the national expectation and sone achi eved
beyond it.

Scrutiny of a selection of pupils' work from 1992/93
across the three years of the key stage suggests that
standards were more varied and sonetinmes |ower. Mich of
the course work was small scale, often unfinished and
predomnantly in pencil. A considerable anount of it was
copi ed from secondary sources and there was sone | ack of
progression and of analysis and recording fromdirect
observati on

essons alnost all pupils were achieving appropriate
I

In |
levels for their ability. They were recording with
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reasonabl e accuracy and used a range of materials and
techni ques wi th confidence.

In the | essons observed at Key Stage 4 nost pupils

achi eved the national expectation though a few achi eved
belowit. Scrutiny of portfolios (current and from

1992/ 93) provided evi dence of sustained work and nore
anbitious projects. Technical standards are inproved and
t he course has nore structure.

In general Key Stage 4 pupils appear able to sustain
quite lengthy projects, record wth accuracy and
denmonstrate sound | evels of technical skills There is
appropriate understanding of the formal elenents of art.
Pupi | s can describe and interpret their work using an
appropriate techni cal vocabul ary.

In 1992 and 1993 GCSE results were significantly above
the national average but the nost recent results are
bel ow t hat aver age.

MJSI C

In all | essons observed at both key stages sone pupils
were achieving at the national expectation but many were
achieving belowit. Wen pupils' abilities were taken
into account, standards were nostly at appropriate |evels
t hough sone pupils were underachieving. In 1994 GCSE
results were significantly above the national average but
t he nunber of pupils taking the exam nation was snall.
Results in 1993 were bel ow the national average, again
with a small entry.

In nost | essons at Key Stage 3 the quality of |earning
and teachi ng had sonme shortcomngs while at Key Stage 4

| earning was sound. Pupils nmake progress in |earning
note val ues, in understanding binary formand in matching
words and nmusic in their conpositions. |Instrunents are
used conpetently for the tasks set, but many pupils are
insecure in their know edge and sone | ack concentration
In sone | essons pupils would benefit fromnore
appropriate and detail ed gui dance on objectives for the
wor k expected and for the managenent of group work.

This is an extrenely commtted, hard working departnent
whi ch provides an excellent range of extra-curricul ar
opportunities, particularly for notivated and nore able
pupi | s who achi eve high standards of instrunental and
ensenbl e work

The departnent has a devel opi ng schene of work not yet
fully aligned wth the National Curricul um programmes of
study. Appropriate assessnent and recordi ng procedures
are in their early stages of inplenentation; they are in
line wth school and faculty policies. Misic technol ogy
and conputers have been purchased to support provision
for pupils wth special educational needs and in | essons
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the needs of such pupils are handl ed sensitively when
they arise. The department's docunentation of special
educational requires further refinenent.

In the main teaching area nore use should be nade of
display to stinmulate | earning and to enhance the

cel ebration of achievenent. Sone teaching takes place in
non-speci alist roons and is generally less varied. Non
specialist teaching also limts the departnent's
effectiveness. There is insufficient tinme at Key Stage 3
fully to cover the National Curricul um programes of
study. Resources are restricted by |ow | evels of

f undi ng.

Building on its commtnent and on its strengths the
departnent shoul d devel op and eval uate strategies to
i nprove standards in the curriculumdelivery of nusic.

PHYSI CAL EDUCATI ON

In nost | essons the substantial majority of pupils

achi eved standards expected nationally, while al nost half
achi eved beyond this. Simlarly, the substantial
majority of pupils achieved standards appropriate for
their abilities, whilst nore than half achi eved standards
that were high for their abilities. Standards were
slightly better at Key Stage 4.

The quality of |learning was sound in alnost all of the

| essons, and was good in nore than three quarters. The
pupi | s make progress in their ability to performa
variety of physical skills and in their understandi ng of
the principles of ganes, gymmastics and dance. They are
wel | behaved wel|l notivated and have a positive attitude
towards learning. The pupils co-operate effectively with
each other and are able to evaluate their own and ot hers'
per f or mance.

In all lessons the quality of teaching was satisfactory
or better, whilst in nore than three quarters it was
good. Lessons are well prepared with | ogical progression
and continuity and delivered at a brisk pace. The
teachers have sound know edge of the subject and set
appropriate and chal l engi ng tasks. Teaching points were
illustrated by clear denonstration and positive working
rel ati onshi ps exi st both between teacher and pupils and
bet ween pupi | s.

The departnment offers a very broad and bal anced, well
structured curriculumwhich fulfils the requirenments of
the National Curriculum A positive feature is that both
boys and girls have access to dance and gymnastics at Key
Stage 3. Effective | eadership of the departnent
contributes to high standards. However, consideration
shoul d be given to the teaching of pupils wth special
educational needs to ensure they nake appropriate
progress in | earning.
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Extra curricular provision is good and boys and girls of
all abilities are encouraged to participate in a w de
range of activities.

RELI G QUS EDUCATI ON

In alnost half the | essons observed at both key stages,
pupi | s achi eved the expectation of the Local Authority
Agreed Syl |l abus of Religious Education, but,
nevertheless, in a mgjority of |essons achievenent fell
bel ow that standard. When achi evenent is set agai nst
pupils' abilities, standards were variable. Sone
achieved to a level that was high for their ability,
others at a |evel which was appropriate. However, a
significant nunber of pupils observed were
under achi evi ng.

The introduction of a new syllabus is proving challenging
for pupils, sonme of whomare experiencing difficulty in
engaging wth work that nmakes nore substantial denmands on
know edge , skills and understanding. For exanple, while
sone pupils showed great imagination in exploring the
concept of God others were unable to deal adequately with
‘nyth' as a carrier of truth.

In half the | essons observed the quality of |earning was
sound and sonetines good. At Key Stage 3, shortcom ngs
were apparent in a mgjority of lessons. At Key Stage 4

| earning was sound. Were | earning was good, pupils were
beginning to apply the skills of critical thinking to the
subject's field of enquiry. This is particularly

i nportant when religious experience, religious belief and
the search for personal nmeaning in life are the focus.

The teaching of the subject is largely carried out by
staff who | ack specialist subject qualifications in
religious education. They ensure that the statutory
requirenment that religious education be delivered to all
pupils is net. However, the |lack of specialist know edge
does, on occasion, Iimt the quality of |earning.
SSmlarly, the time allocated for the teaching of the
subject is at a mninmal |evel, creating problens of
continuity between | essons and restricting teaching

appr oaches.

The school shoul d consider carefully how to inplenent the
new Local Authority Agreed Syllabus. A radical review of
approaches to teaching the subject is necessary. The
shortage of specialist teaching is an inpedinent to this
process. A thorough review of teaching resources to
support new programes of study is al so required.

FACTORS CONTRI BUTI NG TOT THE FI NDI NGS
QUALI TY OF TEACH NG
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In al nost nine out of ten | essons observed the quality of
teaching was sound or better. |In nearly a half it
cont ai ned good features and no naj or shortcom ngs.

Littl e outstandi ng teachi ng was observed however.
Teaching was slightly better at Key Stage 4 than at Key
St age 3.

In nost | essons the work is well planned according to
schenes of work which offer clear guidance to the subject
teacher. 1In the best |essons planning covers teaching
nmet hods as well as the content of the work. Here a good
pace is maintained, pupils are chall enged according to
their abilities, provision is nmade for pupils with
speci al educational needs and for nore able pupils. Well
pl anned work was seen in nost subjects, for exanple in
English where, at its best, work was planned both in
terns of content and teaching strategies; in mathenmatics
where work was carefully related to National Curricul um
requirements; in science where pupils were given
opportunities to think and operate scientifically; in

t echnol ogy where the work was characterised by clear

obj ectives and teachers' good know edge of the subject;
in history where planning facilitated continuity and
progress and was supported by good resources; in the
better | essons of nodern | anguages where good use was
made of the target |anguage and | anguage was used in a
variety of contexts; in geography where planning of high
quality led to understood objectives, clear instructions,
vari ed tasks and chal |l engi ng questions; in art where

pl anni ng was conprehensi ve and thorough; in physical
educati on where work was well planned by teachers with a
good comand of their subject and in religious education
where the focus of |essons was clearly indicated at the
out set and subsequent activity was well planned and
paced.

There were occasi ons where planning was not of such high
quality, in English the schene of work was sonetines
interpreted nechanistically, particularly by tenporary,
non-speci al i st teachers; nore consideration should be
given in mathematics to setting differentiated tasks on
occasion; in science sone | essons were characterised by
uncl ear exposition or inappropriate work for low ability
pupils; in history sone opportunities were | ost at Key
Stage 4 to chall enge pupils through open questions; in
nodern | anguages a | ow | evel of challenge, |ack of
variety and little use of audio/visual aids sonetines |ed
to inattention and disruption; in art abler pupils should
be chal | enged nore and groups work could be better

devel oped; in nusic serious shortcomngs in planning
results in inappropriate pace, unclear objectives and
little planning for pupils w th special educational

needs; 1n religious education it was difficulty to

mai ntain continuity in circunstances where the periods
bet ween | essons are | engt hy.

In general, teachers have a good know edge of the
subjects they teach. In a few areas however, notably in
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Engl i sh, nodern | anguages nusic and religious education,
t he i nadequate subject know edge of sone non-special i st
teachers has an adverse effect on the quality of teaching.

Wrk is generally well matched to pupils' attainnents and
abilities. Teachers' expectations are appropriately

hi gh. The school has rightly targeted the performance of
pupils wth special educational needs and that of sone

| ow achi eving pupils as particul ar areas for devel opnent.
Simlarly in sonme departnental devel opnent plans the need
for nore refined differentiation is recogni sed.

Particular attention is being paid to differentiation in
the PSE programme. These devel opnents should lead to

i nprovenent in the nmatch between the work and pupil s’
attainnments and abilities.

Teaching is exceptionally well docunented and heads of
departnent generally manage their departnments well. Most
teachers work very hard; work is diligently set and

mar ked; relationships are usually friendly and
productive. Overall the quality of teaching has a
positive effect on the standards of pupils' achi evenents.

ASSESSMVENT, RECORDI NG AND REPORTI NG

The school has an updated, conprehensive policy on
assessnent, recording and reporting which is explicitly
linked to the school's philosophy and ains. The docunent
| ays stress on pupils' entitlenment to supportive
assessnment which gives themclear targets for future

| earning. The arrangenents outlined in the policy fully
neet the requirenents of circular 16/93 on reporting
pupi | s' progress to parents and the assessnent
requirenments for the subjects of the National Curriculum
are also being net, the only exception being the
assessnent of pupils' progress in information technol ogy
across the curriculum Teachers' expertise at estimating
progress in terns of the |evels of the National
Curriculumis conparatively well advanced, particularly
in the core subjects of English, mathematics and sci ence.

Mar ki ng i s conscientiously undertaken by teachers but
much fall short of the requirenent of the school policies
for it to offer clear targets for inprovenent. Oten
teachers' coments are insufficiently specific and this
is reflected in the often vague targets entered into
pupi |l s’ | og books and on review sheets.

A conpl ete systemfor Records of Achi evenent has been

| ong established, the school having takin early advantage
of the TVElI initiative. This has been revi ewed and
adapted several tines and parents have been extensively
consulted. The present structured, incorporating regular
review of pupils' progress by formand subject teachers,
the |1 og book/diary for setting targets and | oggi ng
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achi evenents by pupils and the detailed reporting once a
year to parents, if of high quality. It nakes

consi derabl e demands on pupils; teachers and parents'
comm tnent and tine.

In general the systemworks well, though better Iinks

bet ween subject reviews and the reviews carried out by
formtutors; nore specific target setting and nore

consi stent and better supported pupil self evaluation
would inprove it. The portfolio of work and ot her

achi evenents which all pupils keep is a good feature of
the system but many portfolios contain work fromonly a
few subjects. Better co-ordination of contributions from
across the curriculumwould inprove quality.

Each formtutor manages the reviews of his or her form
Formtutors stay with their formfor the whole of the
pupils' life in the school and its best the contribution
of the formtutor to the assessnent and nonitoring of
pupils' progress is of pivotal inportance. The quality
of witten reviews both by teachers and pupils can be
vari able but is generally good.

Subj ect departnents are required by the school policy to
have their own policies on assessnent, recording and
reporting. Al departnents have such policies and nmany
have been reviewed several tines in the |light of Nationa
Curriculumrequirenents. Many are of good quality and
are clearly related to appropriate National Curricul um
attai nnment targets, incorporating pupils self assessnent
and diagnostic marking. Provision is nade for target
setting and revi ew noderation of the assessnent of
pupi | s work is becomng part of departnental practice in
sone subjects. However, sone unevenness in marking and
assessnment exists between and within departnents and
there is a need for closer co-ordination and sharing of
experti se.

The school nonitors and assesses of the work of pupils
with special educational needs. Low achievers of various
abilities are identified and their progress is nonitored
closely through the reviewing and target setting
procedure, often with the involvenent of senior staff.

Overall, the arrangenents for assessnent recording and
reporting are through-going and contribute positively to
pupi | s' notivation and achi evenent.

QUALI TY AND RANGE OF THE CURR CULUM

Curricul um devel opnent is supported by an effective and
t hor ough annual planning cycle includi ng eval uati ons of
past performance and the identification of new
departnental targets. The nmanagenent group of senior
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staff provides an appropriate forumfor considering whole
school curriculum planning and the seni or nmanagenent team
provi des effective curriculum | eadership. There is an
active and well informed governors' curriculumcommttee
whi ch neets regularly. The governors have adopted the
LEA' s curriculumpolicy and are currently reviewi ng their
policy on sex education.

The school provides a broad and bal anced curri cul um which
includes all National Curriculumsubjects and religious
education. Statutory provision is supplenented by a
taught programe of social education and the opportunity
at Key Stage 3 for all pupils to take drama as part of

t he nodul ar provision in visual and performng arts.

Thi s nodul ar provisi on does, however, cause sone
difficulties In ensuring progression and continuity for
pupils, especially in art and nusic. The soci al
educati on programme provides inportant and worthwhile
curricul ar experiences for pupils but there are sone
areas of under-devel opnment and unevenness in quality and
effectiveness. The tine allocations for nusic at Key
Stage 3 and for physical education for non GCSE pupils at

Key Stage 4 are iInadequate for full inplenentation of the
Nati onal Curriculum programes of study. The tine
currently allocated to religious education will not neet

the statutory requirenents of study. The tinme currently
all ocated to religious education wll not neet the
statutory requirenents of the new Agreed Syl | abus and has
a noticeable effect on standards of achi evenent,
especially at Key Stage 3.

Ceneral ly schenes of work have been witten to conply
with the statutory requirenents of the Nationa
Curriculum Many of these plans are of good quality and
of fer conprehensive gui dance on inplenentation. Those
for drama and religious education are under-devel oped.
Information technology is not yet fully incorporated into
t he schenes of work for art and history.

Pupils are taught in mxed ability groups for al

subjects in Year 7. Two nodern foreign | anguages are

i ntroduced with sone pupils taking French and sone
German. In years 8 and 9 ability sets are created in
sone subjects. There is flexibility to allow for pupi
novenent between groups. At Key Stage 4 all pupils take
a conpul sory core of English, mathematics, science and
soci al education. |In addition pupils choose one
humani ti es subj ect, one nodern foreign | anguage, one

desi gn subject and a visual/performng art. The current
arrangenents in Year 10, allowng pupils to nake a choice
fromfive design related subjects, is a satisfactory
interimneasure prior to the introduction of the new
order for design and technology There is currently no
provision to take a second nodern foreign | anguage and
pupils are unable to study both history and geography.

Al'l courses lead initially to GCSE but sone | ow attai ning
pupils take a Gty and Quilds Certificate in
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Communi cation and the SMP G aduated Assessnent in

mat hematics. The school recognises the need to explore
alternative fornms of course provision and accreditation
at Key Stage 4 and is awaiting final decisions on the
National Curriculumfor 1995. There is an awareness of
t he i nportance of increasing the range of pre-vocati onal
educat i1 on avail abl e, possibly through the teaching of
general national vocational qualifications.

School policies on honmework are practised effectively.
The honmework log is generally filled in conscientiously
by pupils and is signed by parents. Discussion with
pupi | s reveal ed that anounts of homework vary
significantly across subjects.

Cross-curricular planning is the responsibility of a
seni or nenber of staff who co-ordinates the work of four
teachers on enhanced salaries. There is a rolling
progranme of devel opnent with the current enphasis on

I ndustry education, european awareness, environnental
educati on and heal th education. Docunentation to support
cross-curricul ar devel opnent is conprehensive and of good
quality. This is a strong and devel opi ng feature of
curricul um provi sion

The basic curriculumis suitably enhanced by a w de
variety of extra-curricular activities. These include
foreign holidays and exchanges, sporting, nusical and
dramatic activities, as well as opportunities to extend
or develop new skills. Al Year 11 pupils have two
weeks' work experience. Planning, inplenentation and
eval uation of the experience are thorough. The general
response fromenployers is very positive.

At the neeting with the registered inspector, parents
expressed satisfaction wth the school's setting and
groupi ng arrangenents, the breadth of the curricul um
extra-curricular opportunity and the honmework | og books.

(1) EQUALITY OF CPPORTUNI TY

The school mnakes clear inits ains its commtnent to
nmeeting its statutory responsibilities inrelation to
equality of opportunity. Policies on gender, education
for all and the needs of able students have been

devel oped. The school nonitors option choices at Key
Stage 4 and standards of achievenent. GCSE results show
that in general girls out-performboys and that in sone
subj ects traditional gender choices are still in

evi dence. Recognition of the particular difficulties
experienced by sone | ow attaining boys has led to the
devel opnent of an innovative 'Achievenent Project' which
has targeted staffing and other resources on I nproving
the nuneracy and literacy of a group of identified pupils
in Year 8 and 9. This is a prom sing devel opnment which
woul d benefit froma greater consistency of approach by

t he teachers involved and fromin-service to maxi mse the
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i npact of their commtnent and hard work.

The school has adopted LEA gui dance on the nonitoring of
racial incidents. 1In general ethnic mnority pupils are
well integrated into the life of the school and useful
and productive rel ationshi ps have been devel oped with the
| ocal Racial Equality Council and sonme ethnic mnority
communi ty associ ations. Although the overall achievenent
of ethnic mnority pupils does not yet match that of
their peers, nost achieve standards that are at |east
appropriate for their ability and many achi eve beyond
expectation. The school has benefited fromgood quality
i n-service and advisory support fromthe Ethnic Mnority
Achi evenent Project. The school has Section 11 support
equivalent to .5 of a full tinme teacher. This is a
reduction in the level of staffing that was available in
the | ast academc year and the quality and effectiveness
ofhthF current provision is a cause of concern for the
school .

Provi sion for teaching about equal opportunities across
the curriculumis imted. Exanples can be found in
English, religious education and history. There are
units on gender in the social education programe.
Aspects of citizenship are addressed in sone subjects but
not as part of a planned cross-curricul ar programme.
There is no co-ordination of this work across the school
or evaluation of its effectiveness.

Equal opportunity practice across departnents is
variable. |In sonme there is evidence of changes in
resources, content and teachi ng and | earni ng approaches
in response to individual and group need. Sone usef ul
and successful strategi es have been devel oped to inprove
the performance of boys in English and attenpts are nade
to ensure equal opportunity and access in technol ogy,

mat hemati cs, science and physical education. Sone ot her
departnents, however, have not yet nade explicit how
school polices are to be inplenented at departnental

| evel to ensure that they are consistent wth the
school ' s ai ns.

PROVI SI ON FOR PUPI LS W TH SPECI AL EDUCATI ON NEEDS ( SEN)

The school's docunentati on on special educational needs

i s conprehensive and of good quality. Procedures are in
pl ace for the identification, assessnent and support of
pupils wth a broad range of statenented and non-

st at enent ed speci al educational needs. Policy and
practice are being adapted in response to the new Code of
Practice and this is a well-nmanaged and effective aspect
of school provision.

The budget allocation to the school in this financial
year for non-statenented special needs is approximtely
£165,000. There is a nenber of the governing body who
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mai ntains a particular interest in this work and the
governors are given regular and appropriate reports on
progress. The school is in a position to denonstrate its
use of financial resources to support SEN

Sone 37 pupils currently have statenents of specia
educational need. The LEA provides the equival ent of
approximately 3.5 full time teachers to help the school
nmeet the requirenents of the statenents. In addition non
teachi ng assi stance is provided to support those pupils
with physical disabilities. The school has in place a
secure and wel | -docunent ed review process for these
pupils. The quality of information relating to pupi
progress is variable but that provided by the specific
learning difficulty (SpLD) staff is of an exceptionally
high quality. Qutreach staff neet regularly wth the
Director of Learning Devel opnent and this has led to

i nprovenents in internal communication and record
keeping. Departnents will be required shortly to produce
i ndi vi dual education plans for each statenented pupi

they teach and this wll be an inportant nethod of
assuring quality and consistency of teaching and
learning. In generally pupils with statenents of special
educati onal need nmake good progress and are wel | -
integrated into the life of the school.

There are 106 periods of in-class or wthdrawal support
for non-statenent pupils. This support is targeted
largely at low attaining pupils in mathenati cs and
English at Key Stage 3, although support is given in

ot her subjects. Staffing constraints do not allow
support teachers to work with their target pupils in all

| essons or in all lessons in a particular subject area.
There is, however, a close match between depl oyment and
the identification of learning need. 1In generally

subj ect teachers are confortabl e working al ongsi de
support staff though there are sone inconsistencies in
nmet hodol ogy and appr oach.

Al'l departnents are required to have policies on specia
educat i1 onal needs that are infornmed by, and build upon,
school policy. One of the responsibilities of the
Director of Learning Devel opnent is to assist departnents
ininproving the quality of |earning and standards of

achi evenent of pupils wth special educational needs.
This role is consistent with the priority in the school
devel opnent plan to increase the range of |earning
materials for pupils of different abilities.

The quality of departnental policy and practice is
variable. Sensitive and appropriate teaching of pupils
with special educational needs was seen in art,

mat hemati cs, English, technol ogy, nodern foreign

| anguages, history, geography and science. Policy and
practice is well-devel oped in physical education and
religious education. Al though good progress has been
made, departnents have not yet devel oped fully schenes of
work and resources to cater for the wde range of ability
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to be found in the school.

Mich has been done to raise the status of work in speci al
educational needs and to inprove its effectiveness. The
best practice is of a high standard. There is now a need
to ensure that this quality of provision is available to
pupi | s across the whole curricul um

MANAGEMENT AND ADM NI STRATI ON

The school has clearly defined ains and these are
devel oped in many of its policies, a significant nunber
of which have been in place for sone tine.

The governing body is very active and supportive of the
school and fulfils its legal responsibilities. It has
four highly involved conmttees of all which neet
regularly and have terns of reference. A recent proposal
is the establishnent of a steering coomttee, initially
on a trail basis, conposed of the chairs of the four
commttees and the headteacher, to act as a forumfor
exam ning |longer termstrategi c i ssues. The school has
in place an appropriate range of policies. Mnitoring
and eval uatory processes are in operation for many of
them w th appropriate governor involvenent.

The headt eacher provides strong, considered and effective
| eadershi p and enjoys the support of the governing body,
parents and staff. There is wde consultation by a
commtted seni or managenent teamthrough a sophisticated
arrangenent of m ddl e managenent groups. This process
involves all staff to a significant degree. The majority
of these groups neet in directed tine with m nuted
meetings and 1n sone cases quite detailed terns of
reference and action plans. Communi cation systens wthin
t he school are effective and processes are clearly
understood. There is a weekly information bulletin and a
central notice board for day to day comuni cation. An
annual cal endar identifies neetings and school

activities. There is a conscious attenpt to spread the
wor ki ng | oad of individual staff. The school has
recently submtted a portfolio of evidence for the

i nvestors in people standard. Communication with parents
t hrough the prospectus, individual letters and neetings
is good. The conprehensive and detail ed annual reporting
systemto parents works well.

The detail ed school devel opnent plan identifies school
priorities and inforns the school budget. Wth governor

I nvol venent, objectives are nonitored and eval uat ed

agai nst clearly defined success criteria. Consideration
shoul d be given to the formation of a nore specific |ong
termstrategi c plan, even though el enents of such a plan
are already in place through existing long term

obj ectives and w thin individual policy docunentation.
The proposed conmmttee of chairs of governors' commttees
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woul d constitute an appropriate for such long term
strategi c pl anni ng.

Agreed job descriptions exist for all staff, apart from

t he headteacher, and there is a clearly defined staffing
structure which places great enphasis on individual

prof essional responsibility. Job descriptions are
reviewed regularly through |ine managenent revi ew systens
and the consequent setting of agreed individual action
plans. In general, staff in positions of responsibility
provi de positive and effective | eadership supported by
the system of nonitoring and eval uation

The school's routine organi sation and admnistration is
effective and benefits froma staff handbook which
infornms all staff of agreed procedures and policies. Job
descriptions are in place for non-teaching staff all of
whom have clearly defined Iine nmanagers. These staff
make a positive contribution to the school and
consequently to pupil achi evenent.

This is a school whose systens and structures ensure a
cl ear understandi ng of managenent function and contribute
positively to pupils' achievenents.

RESOURCES AND THEI R MANAGEMENT
(1) TEACH NG AND SUPPCORT STAFF

The school is adequately staffed to deliver its current
curriculumand, with 57.5 teachers, including the

headt eacher, its staffing is inline wth the LEA

notional allocation of 58.4 49% of the staff have first
degrees plus a postgraduate certificate of education, 16%
have a bachel or of education degree and 30% have a
teacher's certificate only.

The match between teachers' qualifications and their
teaching coonmtnent is generally good, though there are
difficulties in nodern | anguages where sone teachers are
teaching a | anguage in which they have not specialised.
There is al so non-specialist teaching in religious
education and nusi c and sone tenporary appoi ntnents in
English. Standards in these subjects to a degree are
adversely affected. The schools staffing structure and
recruitnment policy indicate an intention to address these
defici encies.

Nearly 60% of staff are over 40 years old, 21%are
between 30 and 40 and 23% are under 30. This last figure
is exceptionally high for the LEA Al nost 20% of staff
have nore than 20 years, service in the school, 64% have
under 10 years service and 40% | ess than five years,
again this last figure is exceptionally high for the LEA

The school has a recruitnent and staff devel opnent policy
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that is based on its phil osophy and ai ns and which stress
prof essi onal autonony and accountability. The induction
progranme i s systematic and thorough, coping well wth
conparatively high staff turnover. Role counselling
interviews, staff devel opnent di scussions, career

counsel ling, open references and regul arly updated j ob
descriptions for all staff except the headteacher are the
mai n features of staff developnent. Many staff are
successfully prepared for pronotion in this and ot her
institutions. Overall, staff developnent is a strength
of the school and appraisal is well established and
clearly docunented. The school's involvenent in the

| nvestors in People progranme is a natural devel opnent.

The average teaching load 73.9%is relatively low for the
LEA. The average group size is 22.5 and is relatively

hi gh at Key Stage 4, though this does not appear to
affect standards. The pupil teacher ratio i1s 16.3:1
which is within the normal range for the LEA

Twel ve non-teaching staff are deployed in teans; there is
a bursar and three clerical assistants, three caretakers
and five technicians, including a library assistant.
These staff are included in the Investors in People
progranme and are, in general, effectively managed and
depl oyed, though there is insufficient technician tine
for science. Non teaching staff nmake a val uabl e
contribution to the life of the school.

(1) RESOURCES FOR LEARN NG

Resources are generally adequate and appropriately
targeted to those curriculum needs identified by school
and departnental objectives in the school devel opnent

pl an. Expenditure on books per pupil is on the | ow side
when conpared with the normal range for the LEA but this
does not generally affect |earning adversely though
serious shortcomngs were identified in science and
religious education.

Capitation is allocated to departnents partly on a
formul a whi ch takes account of their varying resource
needs. A simlar anmounts is distributed agai nst needs
identified through departnental devel opnent plans.
Budgets and priorities are decided by the resource deputy
in the light of agreed nmain school objectives. There are
no detailed criteria for the distribution of these nonies
but there is close nonitoring and eval uati on of spendi ng.
There is sone under resourcing in science, nusic, dranma
and religious education.

The library is adequately resourced and is well used by
pupils, particularly at lunch tines, though a | arge
amount of this activity relates to homework and browsi ng
and not to use as a learning resource. The stocking

| evel is about 10 books per pupil; a conparatively high
figure for the LEA. Mst departnental stock is of an
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appropriate range and |l evel. Successful attenpts have
been made to provide a range of material to interest
young readers and to support pupils wth special

educati onal needs through large print and sinpler
readers. The library is well managed by a teacher
librarian with 10 hours of ancillary support. However,
its use as a teaching base seriously limts its function
as a | earning resource.

The overall ratio of conmputers to pupils is about 9:1 and
the school has a commtnent wthin its devel opnent plan
further to enhance cross-curricular information

technol ogy. There are sone departnents where access to
conputers is limted but the school is al so addressing

t hese defi ci enci es.

Good use is nmade of additional funds received and the
school has a clear charging policy which conforns to
national requirenents.

The school has nade considerabl e progress in eval uating
its use of resources through its regular planning cycle.

(111) ACCOVMODATI ON

The school is housed in nodern buildings. Qutside
facilities include playing fields, an all weather pitch,
tennis courts and sone hard play areas. Parts of the
building are in need of repair and the school has
responded by establishing a three year plan for
redecoration, refurbishnent and nai nt enance which is in
t he process of being inplenented.

Sone areas including the nmain corridor, the nmathematics
and the English suites have been carpeted. The chemstry
| aboratory and a design and technol ogy room were bei ng
refurbished at the tine of the inspection. A further
space was being converted to a workshop and a self-

| earning centre for nodern | anguages was neari ng
conpletion. Qher areas, such as the sports hall floor,
have been targeted for inprovenent and a rolling
progranme for replacenent of flat roofs and w ndow franes
Is al so under way.

Sone repairs need imedi ate attention as they present
risks to Health and Safety. Danaged netting round

di sused tennis courts should be renoved and, in the food
studies area, a ceiling in a poor state of repair
requires attention.

Al t hough departnents are based in suited accommodati on
much teaching takes place in non specialist roons,
causi ng problens in sone subject areas. In nodern
foreign | anguages teachers are not inclined to use
audi o/ vi sual equi pnent which is difficulty to transport;
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i n-service equipnent is carried with risk of damage or
injury, sone English, mathematics and hurmanities teaching
takes place at a considerabl e distance fromresource
bases. D ning roomaccomodation is unsuitable for floor
work in dance and drama and the use of the library as a
classroomlimts its effectiveness as a | earning resource
base for the school. Non-specialist accomobdation is
used mai nly when there are nore teaching groups than
specialist roons. (Cccasionally this is because of
timetabling problens. Sonetines [imted access for

wheel chairs determ nes room use.

A disabled toilet has been provided to accommodat e boys
in wheel chairs but no separate toilet facilities exist
for the female pupil in a wheelchair.

Pupils help to keep the site free of litter by operating
a daily litter rota under the supervision of tutors. The
Director of Property Devel opnment oversees nmatters
concerning the building, including Health and Safety.

She school nakes it clear that all staff are responsible
for the care of the building and efforts are nade to
create a pl easant environnent.

The overall quality of display is very good, in the
public areas it effectively cel ebrates pupils'

achi evenents in many areas of school |i fe and in
classroons it gives a subject identity. Sonetinmes the
pur poses of display could be extended by relating it to
work in progress and by illustrating process as well as
product. In nmany areas display is a stinmulus to | earning
and a notivation for pupils.

PUPI LS WELFARE AND GUI DANCE

The school, as a whole, is largely effective in pronoting
pupils' welfare and in recognising this as the
responsibility of all staff. Pastoral care is |led and
co-ordinated by a senior teacher and by a team of year
heads. Formtutors and heads of years stay wth their
groups from Year 7 through to Year 11 thus ensuring that
all pupils are well known. |In general, pupils and
parents have confidence in the system It is possible,
If a pupils fails to establish satisfactory

rel ationships, for transfer to another tutor group to be
arranged. Formtutors keep educational records and

nmoni tor progress by checking pupils' |og books and by
supporting the devel opnent of their Records of

Achi evenent .

Tutors neet their groups daily in registration periods
and in assenbly. They also teach the personal and soci al
education (PSE) programe, co-ordinated by the D rector
of PSE. The weekly double | essons take place at the sane
time throughout the school to allow flexibility of

groupi ngs and activities. The programe, devel oped by a
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staff working party, covers a w de range of issues,

i nvol ved invited speakers and is constantly under review
Witten eval uations of particular nodul es by teachers who
have used them provide practical suggestions for

i mredi ate i nprovenents. Further refinenent of the
progranme i s needed to nake the overall structure and
progression nore apparent and to give it increased
coherence. Study skills, currently taught in isolation
as part of the PSE programme, need to be integrated into
all curriculumareas. As formtutors are responsible for
i npl enenting the five year programme, it is particularly
inmportant that all staff have the opportunity to further
their skills in guidance and counselling. The school has
al ready highlighted this need for training.

The pastoral systemis managed efficiently. The pastoral
team of senior teacher (student devel opnent) director of
PSE and heads of years neet fortnightly, joined on
occasions by the directors of |earning devel opnent and of
recordi ng and assessnent. Meetings have cl ear agendas
and are mnuted. They include a docunented training
programme |linked to the investors in people initiative.
Heads of Year neet their year teans half termy. Agenda
itens are linked to priorities in the School Devel opnent
Plan and staff are updated.

The school clearly recognises that effective pastora
care is closely allied to successful learning. Log
books, which parents are required to sign weekly, are
used to record homewor k assignnents and pupils' targets.
The | og books provide a basis for regular review neetings
between pupils and their personal tutors. The school
intends to introduce individual action planning in an
attenpt to help pupils to set realistic targets for

i nprovenent. Departnments are involved in subject review

The governi ng body has policies on behaviour and

di sci pline and on sex education. The inplenentation of
the latter is currently under reviewin the |ight of
recent legislation. The senior teacher for student
devel opnent has responsibility for child protection
procedures. Staff are aware of the procedures and
training and gui dance i s being provided.

Vocational guidance is provided in PSE | essons in Years
9,10 and 11, and is supported by the LEA careers service
and good links with local industries. The careers
library is up-to-date and well used. Pupils are
instructed in the use of conputer software and ot her
careers resources prior to option choices.

The school has adopted the LEA s nodel for a Health and
Safety policy. A Health and Safety audit has been
carried out and awareness rai sing on COSHH procedure and
i nplications has been undertaken for all staff.
Departnents are in the process of witing Health and
Safety policies into their docunentation. Fire safety
precautions and witten procedures have been revi ewed
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recently and fire and evacuati on docunentation has been
establ i shed. The school has al so devel oped cl ear
procedures in case of accident or illness and safety
procedures related to school visits and holidays . The
school has the services of a nurse each norni ng who
contributes to the curriculumand to the wel fare and

gui dance of pupils.

Cverall formal and informal systens for pupils' welfare
and gui dance contribute positively to the quality of work
and rel ationships in the school.

LI NKS W TH PARENTS, AGENCI ES AND OTHER | NSTI TUTI ONS

Good rel ationships h ave been systematically devel oped
with parents, agencies and other institutions.

Pupi |'s have every opportunity both during and after their
hi gh school education to use educational appropriate
transition to further education, training and enpl oynent.

Parents are, on the whol e supportive of the school and
val ue the overall provision for pupils. They are
encouraged to becone involved with the PTA which is
successful both socially and financially. The reporting
systemis good. Attendance at the AGM neeting is poor,
but support for the year based parent/teacher neeting is
very good.

Visits to contributory primary schools during the

i nspection strengthened the inpression of good |iaison.
The arrangenents for the transfer of pupils to the high
school are well planned and effective. This liaison is
carried on throughout the school life of the pupils.

Good curriculumlinks exist with the primary schools in a
range of subjects and is intended that this work be
further devel oped.

Rel ati onships with industry and conmerce are well
structured and progressive. Favourable reports are
frequently received regardi ng pupils on work experience.
Li nks with Post 16 education are well planned and
effective. There are also strong links wth all the
essential services and wth the |ocal comunity.



